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Workshop Objectives  
    

1. Revise the structured learning programme components and core methodologies   

2. Ensure that Subject Advisors feel confident in the core methodologies, and ultimately, in the 

teaching of reading as per the SLPs 

3. Build Subject Advisor’s background knowledge in the scientific research on reading, so that they 

are better able to support teachers as they implement the programme 

4. Equip teachers with a deeper understanding of Group Guided Reading, and how this time of day 

can be used to teach reading 

5. Equip teachers with a deeper understanding of Phonemic Awareness and Phonics, and the 

importance of phonic decoding 

6. Motivate and inspire Subject Advisors to continue to promote the PSRIP materials in the schools 

they support 

  

Before the Training  
  

1. Be fully prepared, have all of your materials laid out in an orderly fashion.  

2. Display the objectives of the workshop and go through these with participants.  

3. Have the slide show loaded and ready to play.  

4. Be prepared to use energizers and motivational videos appropriately.  
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Agenda  

This agenda is written for a 21 hour workshop over three days. Tea and comfort breaks should be 

inserted at the trainer’s discretion.  

  DAY ONE   

  TIME  ACTIVITY  FACILITATOR  

1.1  1 hour Pre-test  MQA  

1.2  30 minutes  Welcome, introductions, housekeeping, agenda    

1.3  30 minutes Revision: Understanding how children learn to read   

1.4  2 hours A deeper look: The science of teaching reading   

1.5 15 minutes Orientation to independent work   

LUNCH 

 1 hour 30 minutes Independent work   

1.6 45 minutes  Discussion of independent work   

1.7 30 minutes  Closure    

 

  DAY TWO   

  TIME  ACTIVITY  FACILITATOR  

2.1  1 hour NECT administration hour NECT STAFF 

2.2 15 minutes Welcome, agenda, and management notes  

2.3 1 hour 30 minutes A deeper understanding of phonemic awareness and 
phonics  

 

2.4 15 minutes Overview of transferability  

2.5 2 hours Phonemic awareness and phonics: Core methodologies and 
supporting teachers 

  

LUNCH 

2.6 1 hour 15 minutes Introduction to Invented Spelling  

2.7 15 minutes Orientation to Independent Work  

2.8 30 minutes  Closure    
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  DAY  THREE  

  TIME  ACTIVITY  FACILITATOR  

3.1 15 minutes  Welcome and agenda  

3.2 30 minutes Revision: The basics of group guided reading  

3.3 1 hour A deeper understanding of decoding  

3.4 45 minutes  Forming Same Ability Groups    

3.5 1 hour  Podcast: At a loss for words  

3.6 45 minutes Revise the Group Guided Reading Tracker and Discuss  

Appropriate Texts  

 

LUNCH 

3.7 45 minutes Group Guided Reading worksheets: Paired reading  

3.8  30 minutes Revise Teacher Training Guide    

3.9  30 minutes  Closure    

3.10  1 hour  Post-test  MQA STAFF 
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What you will need for this Training:  
  

ITEM  QUANTITY  CHECK  

MATERIALS FOR PARTICIPANTS    

Training Handout  1 per participant    

Management Notes   1 per participant    

Pre-test  1 per participant  MQA  

Post-test  1 per participant  MQA  

EQUIPMENT AND MATERIALS FOR YOUR USE    

Trainer’s Guide  1    

Laptop or desktop computer  1    

USB WITH THE FOLLOWING FILES    

Training Slideshow  1    

Training Handout PDF  1    
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REMINDERS  
  

1. MODEL EXCELLENCE!   

2. Prepare some digital energizers and use those when the group needs an energy boost.   

3. Take note of your time management, and make plans to catch up if you are running behind 

schedule.  

4. Be prepared to answer questions to the best of your ability. If you aren’t sure of an answer to a 

question asked, please be honest with participants – and do your best to find them an answer 

before the training is completed!    

5. Think about the atmosphere and mood of the training – share stories and successes, motivate 

each other, give praise and encouragement.   

6. Have fun!   

  

  

‘We rise by lifting others.’  

Robert Ingersoll  
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DAY ONE  
  

1.1  30 minutes  PRE-TEST  Facilitator:  

MQA  

What you will need:  

•  Pre-tests  

  

MQA will facilitate the pre-test.  

  

  

1.2 30 minutes  WELCOME, INTRODUCTIONS, FEATURES, 
AIMS AND AGENDA 

Facilitator:  
 

What you will need:  

• Slide show 

• Name list of 
participants 

  

1. Welcome participants, and introduce yourself, the PSRIP technical assistant and the MQA observer. 

2. Briefly explain each person’s role: 

a. You are the facilitator who will take participants through the programme. 

b. The technical assistant will help participants to reconnect, or to deal with technical issues – send 

him/her a WhatsApp message if you require help. 

c. The MQA observer is present to check that the experience runs as planned. 

 

3. Next, briefly revise the etiquette / functions of Zoom training: 

a. Training is being recorded (permission; copies for revision) 

b. Quiet room, no echo, no backlight, speak clearly 

c. Mute when not participating; unmute before speaking 

d. Know how to use ‘chat’ feature – we will use this a lot 

e. Stay involved – we will call on people by name to respond 

f. Switch off camera if connection is unstable 

g. Use reactions to show approval or disapproval – clap, thumbs up, thumbs down 

h. Use clock icon to show if you are away (toilet break) 

i. IF YOU HAVE A TECHNICAL ISSUE, CONTACT THE PSRIP TECHNICAL ASSISTANT on the WhatsApp 

group. 

 

4. Ask everyone to briefly ‘check in’ on the chat function – how is everyone doing? Anything they need to 

share? 

 

START THE SCREEN SHARE AND CLICK ON THE SLIDESHOW 
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SLIDES 1-3  

5. Start the slideshow and go through the agenda briefly. 

6. Point out that there are two points during the day that participants will have some independent work to 

complete, including a discussion with their partner. 

7. Next, go through the aims of the training.  

 

SLIDES 4&5 

8. Then, quickly set ground rules by explaining the following to participants: 

a. First decide on the values for the group. The ground rules should reflect these values. 

b. The ground rules should be universal. This means that they should be true ALL the time.  

c. Rules should be phrased in the positive so that they tell participants what to do, rather than what 

NOT to do.  

d. Every participant should internalise the ground rules. This means there shouldn’t be too many, 

and they should be used in practice throughout the training! 

 

2. Ask participants to suggest values that they feel are important for the training room. Write these values 

down. 

3. Ask participants to suggest corresponding ground rules. This means that the rules should ensure our values 

will always be met in our training together!  
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1.3 45 minutes REVISION: UNDERSTANDING HOW 
CHILDREN LEARN TO READ 

  

Facilitator: What you will need: 

• Slide show 

• Training Handout 

 

1. Explain that many participants might have seen the next article we will read together – if they are 

returning participants of the PSRIP. 

2. Today, we will read the article to gain a broad overview of how children learn to read. This will be revision 

for many of us. However, today we will be delving much more into understanding how children learn to 

read – and how reading should be taught.  

  

Share the Training Handout on your screen.  

1. Instruct participants to turn to the article Understanding how children learn to read in the Training 

Handout (the same article that you have shared on your screen).  

2. Instruct participants to take a few minutes to write down what they already know about this.  

3. Read through the article with participants. 

a. Call on different participants to read each section of the article. 

b. After they have read, briefly discuss or clarify any queries. 

 

4. Ask participants: Why is it important to separate technical reading from language comprehension, 

especially in the foundation phase? 

5. Discuss this with participants. 

6. Explain that in order to become fluent, critical readers learners must be explicitly taught how to decode 

text and how to comprehend language.  

7. Explain that for the remainder of this training, we will be focused on technical decoding components of 

the lesson plans, and on ensuring participants have a deeper understanding of these core 

methodologies.  

8. In future trainings, we will focus more deeply on the components that foster oral language and 

comprehension skills – both of which contribute to building learners’ comprehension skills.  
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1.4 2 hours  THE SCIENCE OF TEACHING READING 
   

Facilitator:  What you will need:  
• Slide show  
• Training Handout  

  

SLIDE 6 & 7 

1. Explain that today, we will focus in on the science of teaching reading. This means we will gain a deeper 

understanding into how children learn to read – and the most effective way to teach reading.  

2. Explain that as we go, we will make a KWL Chart together. 

 

SLIDE 8 

3. Ask participants: What do you already know about how children learn to read? (Remind them they can 

refer back to their notes from before reading Understanding how children learn to read as well!)  

4. Brainstorm with participants. Fill in the K section of the KWL chart. 

 

SLIDE 9 

5. Ask participants: What questions do you have about how children learn to read? What questions do you 

have about teaching reading? 

6. Brainstorm with participants. Fill in the W section of the KWL chart. (As you go through this session, try to 

come back to these questions whenever possible!)  

7. Explain that next, we will build up our background knowledge in this topic. This will helps us better 

understand the rationale behind the PSRIP core methodologies, and also help us to better support teaching 

reading in our schools.  

 

SLIDES 11&12 

8. Play the following videos:  

- The simple view of reading 

- How the brain learns to read (stop at 15:42) 

9. After each video, discuss the following questions:  

a. What does this video teach us about how children learn to read? Why is this important?  

RETURN TO SLIDES 9&10 

b. What have you learned from this video? How does this video help to expand your understanding of 

reading? (Reflect on questions in the W column. Fill in the L section of the KWL chart.) 
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SLIDES 13-24  

10. Explain that next, we will listen to a podcast that details some of the problems with how schools in the 

United States teach reading. The podcast will refer back to some of the ideas we have just learned about in 

the videos.  

11. Explain that as participants listen, they should think about the ways that this is relevant to South African 

schools.  

12. Play the following podcast: Hard words: Why aren’t kids being taught to read. Pause and discuss the 

questions as you go.  

13. Before beginning the podcast:  

a. What do you know about phonics teaching? What do you know about whole word or whole language 

teaching? 

b. How do you think your teachers teach reading?  

c. What do you think your teachers believe about how children learn to read? 

d. Do you know what the  PIRLS report says about the percentage of children struggle to read in South 

Africa? 

14. Play the podcast: Hard words: Why aren’t kids being taught to read.  

15. Pause and discuss the questions as you go.  

16. Pause at 6:36 and discuss: 

a. Who is Jack Silva? 

b. What percentage of third graders in Bethlehem, Pennsylvania were scoring proficient on the state 

reading test? How does this compare to South Africa? 

c. What is the most studied area of human learning? 

d. What percentage of children across the United States aren’t proficient readers? Why does the 

narrator say this is the result of? 

e. What did Kim Harper find about how children were being taught to read?  

f. What is the idea behind ‘balanced literacy’?  

17. Pause at 13:30 and discuss: 

a. What is the big takeaway from the scientific research on reading?  

b. What is the difference between speaking and reading?  

c. What is the starting point of reading?  

d. What were the two distinct factions in the 1970s when it comes to beliefs about how children 

learn to read? 

e. What evidence do we have now, that we didn’t have in the 1970s when it comes to understanding 

how children learn to read?  
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f. What is the core belief behind the whole language approach? 

g. What is the core belief behind the phonic approach?  

h. What does the evidence show improves reading achievement? 

i. Where did the term ‘balanced literacy’ come from? What does it mean? 

18. Pause at 14:58 and discuss: 

a. What is the problem with teaching just a little bit of phonics?  

b. The narrator (Emily Hanford) tells us that the whole language approach is still everywhere in 

American classrooms. Do you think this is true in South Africa as well? Explain.  

c. What do poor readers do when they get to a word they don’t know? 

d. What do skilled readers do when they get to a word they don’t know? 

19. Pause at 19:31 and discuss: 

a. Who is Kathy Bast? 

b. What did Kathy Bast learn in her training to become a reading specialist? 

c. What did Kathy Bast discover while on medical leave? 

d. What must children learn in order to become good readers? 

e. What is the simple view of reading? 

f. Why is decoding critical to becoming a skilled reader (who can comprehend texts)? 

20. Pause at 27:02 and discuss: 

a. How did the teachers in Bethlehem feel when they first began their science of reading training? 

b. What were the teachers doing to teach ‘phonics’ before their science of reading training? 

c. Why has the Bethlehem School District adopted the motto ‘when we know better, we do better’? 

d. How does Mrs Venable help Quinn get from boc → bark?  

e. What happened in the Bethlehem schools after Kindergarten (Grade R) teachers were trained in 

the Science of Reading?  

21. Pause at 33:06 and discuss: 

a. What is happening in Mississippi? Why is this unusual? 

b. What is a sound wall? Why is the better than an alphabet wall? 

c. Why isn’t the science of reading widely taught in teacher preparation programmes? 

d. If you were trained as a teacher, did you learn the science of reading research in your teacher 

preparation programme?  

e. What are the five components of reading, as identified by the National Reading Panel study? 

f. What are the two components most essential for learning to read?  

g. What was wrong with the way teachers were being trained to teach reading in Mississippi? Do you 

think this is relevant in a South African context? Why or why not? 
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22. Pause at 40:38 and discuss: 

a. Why did Kelly Butler and her colleagues want to change what teacher candidates were being 

taught about reading? What were they up against? 

b. What was the Literacy Based Promotion Act? How did this change things in Mississippi?  

c. Why did the state legislature in Mississippi decide to require teacher candidates to pass a test on 

the reading science? 

d. How might this change reading instruction in Mississippi?  

e. Why is it problematic for teachers to base instruction only on their experiences and observations, 

rather than on widely-accepted scientific evidence?  

23. Pause at 45:50 and discuss:  

a. What is one of the most consistent findings in all of education research? Why is this important for 

teachers to know?  

b. Do kids learn how to read in different ways? (What does the brain research show us?) 

c. What are the problems with the belief that children learn to read naturally, from significant 

exposure to books?  

d. What is the accepted belief among scientists about how children learn to read? What does it mean 

that this is ‘settled science’? 

e. Why is it hard to get rid of the whole language approach in schools and classrooms?  

f. Why do kids, families, and poverty get blamed for the reading crisis in the US? Do you think this 

happens in a South African context?  

24. Pause at 49:31 and discuss:  

a. If schools are doing such a poor job teaching phonemic awareness and phonics (and these are the 

fundamental skills children need to be readers), how does anyone learn how to read? 

b. What percentage of children do scientists estimate can learn to crack the code without much 

instruction? 

c. How does good phonics instruction help even skilled readers? 

d. Think about the components of the PSRIP routine. What are the parts of the programme that 

address learning to read, and what are the components you think address oral language 

comprehension? 

e. What percentage of inmates in the Texas prison study were dyslexic? Why do you think this is 

significant? 

f. Why does the narrator say, ‘If you’re one of the kids who figured out how to crack the code with 

minimal instruction, you should thank your lucky stars’?  

25. Play until the end of the podcast and discuss:  



   15  

a. How does this podcast connect to the video we watched, on the way reading changes and shapes 

our brains? 

b. In summary, what does the scientific evidence teach us about how children learn to read? About 

how children should be taught to read?  

c. What happens to children who don’t learn how to read by the end of Grade 3?  

RETURN TO SLIDES 9&10 

d. What have you learned from this podcast? How does this help to expand your understanding of 

reading? (Reflect on questions in the W column. Fill in the L section of the KWL chart.) 

 

SLIDE 25 

26. Finally play the video: What teachers should know about the science of reading  

27. After the video, ask participants:  

a. What are the big ideas that Emily Hanford thinks teachers need to understand? (The simple view of 

reading and Orthographic mapping.) 

b. Why must explicit and systematic phonics instruction be part of any Foundation Phase classroom, 

if we want all children to be able to learn to read?  

c. How would you respond to the argument that phonics is boring for children?  

RETURN TO SLIDES 9&10 

d. What have you learned from this video? How does this video help to expand your understanding of 

reading? (Reflect on questions in the W column. Fill in the L section of the KWL chart.) 
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1.5 15 minutes  ORIENTATION TO INDEPENDENT WORK  Facilitator:  

  

What you will need:  

• Training Handout  

• Slide show  

  

SLIDE 26 

Practicalities 

1. Ask participants to open to page 14 in their Training Handout. Explain that there are a few articles 

beginning here for participants to read.  

2. Start by explaining that this independent work is not meant to add stress or to be very demanding. 

3. Rather, it is our hope that participants will enjoy reading and thinking about new concepts, and then 

sharing some of their thoughts. 

4. Point out that the written work that must be submitted are the answers to the questions on pages 68-69 

of the Training Handout. 

5. Explain that participants can take a photo or scan their handwritten answers, or they may type up their 

answers – a separate MS Word doc has been emailed to them:  

WRITTEN RESPONSE TO DAY 1 INDEPENDENT WORK 

6. Tell participants your email address and explain that they must submit their work to you before 14h30. 

 

Explanation of tasks 

1. Explain that participants will read a few short articles. The articles are meant to help participants 

understand the scientific research on reading more deeply. 

2. Then, participants will also read through the PSRIP core methodologies (the Grade 3 methodologies are 

provided in the training handout, though they can reference Grade 1 & Grade 2 as well).  

3. As participants read the core methodologies, they will need to identify which components of the SLPs are 

focused on building technical reading skills.   

4. Finally, participants will answer the questions about the articles (they can also reference the videos and 

the podcast!) and the PSRIP core methodologies.  

 

NOTE TO TRAINER:  

• Please be available via WhatsApp during the Independent Work Session. 

• Please send a message to the group at 13:30 reminding them to begin working. 

• Please send a message at 14:00 to check in with the group. 

o Are there any questions? 
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o Does everyone remember who their partner is? 

• Please send a message 10 minutes before you will begin the next session to remind participants 

to log back into Zoom.  

 

 

1.6 30 minutes  DISCUSSION OF INDEPENDENT WORK Facilitator:  

 

What you will need:  

• Training Handout 

• Slide show 

 

SLIDE 27 

1. Welcome participants back to the (virtual) training room. 

2. Go through the questions on that participants answered for their independent work. 

3. Answer any questions participants have about the readings.  

4. Ensure participants understand that learners build and practice technical readings skills during:  

- Phonics   

- Group Guided Reading  

- Creative writing, when they work to sound out words 

 

RETURN TO SLIDES 9&10 

5. After discussing the readings and questions, conduct a short reflection on learning: 

a. Ask participants to use the chat function to reflect on what they have learnt about teaching 

reading thus far today.  

b. Record participant responses in appropriate sections of the chart. 
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1.7 30 minutes  CLOSURE  

   

Facilitator:  What you will need:  

• Slide show  

• Training Handout  

• Management Notes 

  

SLIDE 28 

1. Take participants through an end of day reflection as follows:   

• Ask participants to think about their day of training.   

• Instruct participants to think about what they learned today, or something specific they enjoyed about 

training today. 

• Ask participants to jot down a few ideas. They can do this in their training handout.  

• Instruct participants to share a reflection what they have learnt in the chat function. (Note: If relevant, 

refer back to the KWL chart on SLIDES 8-10) 

• Ask as many participants to share their reflection with the group as possible.   

 

ASSIGN HOMEWORK 

2. Explain that participants should have received a Management Notes document.  

3. Ask participants to spend some time this evening looking through the document. In particular, they should 

look at the plan for rotational teaching, which has been provided to help schools that are struggling.  

4. Explain participants that they should note down any questions that they have. They will have time in the 

morning to ask questions about the document.  

 

SLIDE 29 

5. Thank participants for a successful day of training. Remind them of the start time for DAY TWO. 
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DAY TWO  
 

2.1  1 hour  NECT ADMINISTRATION HOUR  Facilitator:  

NECT STAFF 

What you will need:  

•  

  

This time is to be used by NECT staff for administrative information and tasks.  

 

 

2.2 15 minutes WELCOME, AGENDA, and MANAGEMENT 
NOTES 

Facilitator: 
 

What you will need: 

• Slide show 

• Management notes 

 

SLIDE 30 

1. Welcome participants back to the Virtual Training Room 

 

SLIDE 31 

2. Go through the agenda with participants. 

 

Share the Management Notes on your screen. 

3. Go through the plan for rotational teaching in the Management Notes document. Explain that this has 

been developed for schools that see learners infrequently.  

 

SLIDE 32 

4. Ask participants if there are any questions about the Management Notes document – and in particular, the 

plan for rotational teaching.  

5. Ask participants if there are any questions remaining from Day 1 of Training. 

6. Answer any questions to the best of your ability.  
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2.3 1 hour and 

30 minutes 

A DEEPER UNDERSTANDING OF 

PHONEMIC AWARENESS AND PHONICS 

Facilitator: 
 

What you will need: 

• Slide show 

• Training Handout 

   

1. Ask participants: What do you know about phonological and phonemic awareness?  

2. Discuss this with participants.   

• Explain that phonological awareness is a broad skill that includes identifying and manipulating units of 

oral language. This includes breaking sentences into words, words into syllables, and breaking up words 

into onset and rime.   

• Explain that phonemic awareness refers to the specific ability to focus on and manipulate individual 

sounds (phonemes) in spoken words.  

  

SLIDES 33-35 

3. Play the following videos:  

- Phonemic Awareness and Phonics 1: Introduction  

- Phonemic Awareness and Phonics 2: What is Phonemic Awareness and why is it important?  

- Phonemic Awareness and Phonics 3: Phonemic Awareness at pre-school level  

 

Share the Training Handout on your screen.  

4. Instruct participants to turn to the article on phonemic awareness instruction (the same article that you 

have shared on your screen). 

5. Read through the article with participants. 

a. Call on different participants to read each section of the article. 

b. After they have read, briefly discuss or clarify any queries. 

6. Ask participants if they have any questions about phonological and phonemic awareness at this point? 

Answer any questions to the best of your ability.   

 

 

7. Explain that phonemic awareness is included in the lesson plans – we will discuss this more in the next 

hour. There are also many games that can be used to promote both phonological and phonemic 

awareness during transition times.   

8. Explain that next, we will play some games to help participants understand phonological and phonemic 

awareness. Then play the following games:   
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GAME 1: LISTENING FOR SOUNDS 

• Instruct participants to close their eyes and listen to sounds that they can hear.  

• Tell participants that they must close their eyes and not talk for one minute.  

• Tell participants that during this time they must listen to and think about the sounds around them.  

• Set a timer for one minute. When the timer rings, ask participants to open their eyes. 

Ask participants questions about the sounds they heard, for example:  

• What sounds did you notice? 

• Where do you think that sound came from?  

• Have you ever heard that sound before?  

• Can you try to make the same sound? 

 

GAME 2: ALLITERATION 

• Tell participants to identify the first sound of their name.  

• Tell participants to think of something that begins with the same sound.  

• Tell them to make an alliteration using their own name. 

• Give an example for participants using any name, like: Pretty Palesa / Funny Fred 

• Call on random participants and listen to each person’s alliteration.  

• Make corrections as necessary. 

 

GAME 3: MYSTERY BAG 

You will need a bag (not see through!) and some common classroom objects to play this game.  

• Hold up the mystery bag so participants can see it. 

• Secretly put an object in the bag like: pen 

• Tell participants that you have an object beginning with /p/ inside your mystery bag.  

• Allow participants to guess words beginning with /p/ until someone has guessed the correct word.  

• Show participants what was in the bag. 

• Repeat with another object. 

 

GAME 4: BREAKING SENTENCES INTO WORDS 

Tell participants in this game, they are going to listen to a sentence carefully. 

• Then, they will need to use their fingers to count the number of words.  

• They must write the correct number of words on a piece of paper.  
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• Ask participants to close their eyes and listen. 

Say a sentence normally. Do not pause unnaturally in between words:  

For example: I ate dinner with my sister last night.  

• Tell participants to count the words and write down the correct number of words on their papers. 

• Ask participants to turn on their videos and hold their papers up.  

• Use your fingers to show learners the correct number of words in the sentence.  

• Repeat with a few more sentences. Ensure that your sentence has under 10 words!  

 

GAME 5: DISMISSING BASED ON BEGINNING SOUNDS 

Explain that this game can be used to dismiss learners to break or at the end of the day. 

• Explain that you will say a sound. Learners must listen carefully to the sound. 

• If the sound is the same sound that their name begins with, they may stand up and leave the 

classroom. For example, say: Learners whose names begin with a /l/ sound may go to break.  

• Say a sound. Look around the room and say the names of learners after they stand up. For example: I 

see L/L/Lesedi has stood up. Her name begins with /L/ so she can go to break.  

• Repeat this with the necessary sounds until all learners have been dismissed. 

• Note: as learners get more advanced, the teacher may use ending sounds, or even middles sounds. For 

example: Learners who have a /m/ sound anywhere in their name may go to break. 

 

9. Explain that it is important that teachers remember to teach learners to orally and aurally manipulate 

sounds. This is critical for reading. Often, these oral activities get forgotten!  

10. Teachers must also teach phonics – phonics are the basic code of reading. Learners cannot learn how to 

read without phonics.  

 

SLIDES 36&37 

11. Play the following videos: 

• Phonemic Awareness and Phonics 4: What is Phonics and why is it important? 

• Phonemic Awareness and Phonics 5: Using phonics in reading and writing 

 

Share the Training Handout on your screen.  

12. Instruct participants to turn to the article on phonics instruction (the same article that you have shared on 

your screen). 

13. Read through the article with participants. 
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a. Call on different participants to read each section of the article. 

b. After they have read, briefly discuss or clarify any queries. 

14. Ask participants if they have any questions about phonics at this point?  

Answer any questions to the best of your ability.   

 

 

 

2.4  15 minutes  OVERVIEW OF TRANSFERABILITY Facilitator:  

 

What you will need:  

•  Slide show 

 

1. Explain that transferability is an important concept for anyone who works in early language and literacy to 

understand, especially in South Africa. The CAPs curriculum assumes that we understand how language and 

literacy skills are transferred. This means that the CAPs curriculum is designed so that learners will learn 

important literacy skills in HL first. Then, they will use those same skills to learn how to read in a second 

language (EFAL).  

 

SLIDE 38 

2. Play the video: Phonemic Awareness and Phonics 6: The relationship between EFAL and HL phonics 

 

SLIDE 39 

3. Show the slide with the word: jacinto 

4. Ask participants: How do you read this word? 

5. Call on a participant to try to read this word (it doesn’t matter how the word is pronounced at this point). 

6. Explain that this is a Spanish word. Even though none of us speaks Spanish, we can still read Spanish words. 

This is because many of our literacy skills are transferrable – if we know how to sound out and read a word 

in one language, we can do it in any language that uses the same alphabet.  

7. Explain that in Spanish, when the letter ‘j’ is at the beginning of a word, it makes a /h/ sound. 

8. Ask participants: How do you read this word? 

9. Call on a participant to try to read this word now. It should be read (ha-sin-to).  

10. Explain that now that you know the difference in the /j/ letter sound, you can properly read this Spanish 

word. You are using the knowledge from the other languages you know how to read together with your 

new knowledge about English to read the new word.  

11. Ask participants: What does this word mean? 
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12. Explain that even though we know how to read the word, we do not know the meaning in Spanish. That is 

because language skills are not usually transferrable. Tell participants that the word means ‘flower’ in 

Spanish.  

13. Explain that this example helps us see what CAPs wants us to see: that we can use letter-sound knowledge 

(phonics and phonemic awareness) and decoding skills from our HL to read in a second language. This 

doesn’t mean we will know the meaning of a word we read. This is why it is helpful to learn how to read in 

HL – because we already know the meaning of many words! We must begin in Grade 1 by doing phonics in 

HL. These skills will transfer when we begin to learn how to read in English. In EFAL, we must help learners 

understand which sounds are the same and different from HL.  

14. Explain that the way we learn to read how has some similarities no matter what language we are learning.  

15. Ask participants if they have any questions about the concept transferability at this point.  

 

Think about sounds  

16. Ask participants to compare their own Home Language and English. (Or, if their Home Language is English, 

to compare English to another language they are familiar with.)  

17. Instruct participants to think about some of the sounds are the same in their own Home Language and 

English.  

18. Instruct students to think about which sounds are different in their own Home Language and English.  

19. Brainstorm some ideas with participants to ensure they understand some of the sounds that are different.  

20. Discuss why it is important for teachers to understand this distinction. In EFAL, teachers need to give extra 

attention to the  sounds that are different. The same sounds will be transferrable from Home Language to 

English.  
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2.5 2 hours PHONEMIC AWARENESS AND PHONICS: 

CORE METHODOLOGIES AND 

SUPPORTING TEACHERS 

Facilitator:  

 

What you will need:  

• Slide show 

• Training handout 

  

1. Remind participants that phonemic awareness practice is built into the phonics activities if they are done 

correctly.  

2. Sometimes, teachers get so focused on using writing and flashcards that they forget to teach do things 

orally.  

3. Then, ask participants: How comfortable do you feel giving teachers feedback on a lesson?  

4. Discuss this with participants.  

5. Explain that Subject Advisors can help teachers improve their teaching practice by observing lessons and 

giving constructive feedback. We will practice this together today – in preparation for their teacher 

training (where teachers will give lesson demonstrations), and beyond.  

 

Share the Training Handout on your screen. 

SLIDES 40-46 (for videos) 

6. Instruct participants to turn to the Guidelines for giving feedback in the Training Handout (the same pages 

that you have shared on your screen).  

7. Read through the guidelines for giving feedback. Discuss these with participants.  

8. Then, read through each methodology, watch the video, and give feedback as follows:  

a. Call on a participant to read the first methodology: Review and Build 

b. After they have read, ask participants: Does this activity promote phonemic awareness? How? 

c. Discuss this and point this out for each of the core methodologies. (Point out that there is generally an 

oral component preceding writing or showing flashcards in the I DO and WE DO sections (look at steps 

1-6 here!). For example, a word is segmented (broken up) orally before the learners see the word in 

print. This is meant to target listening (phonemic awareness) before moving straight into phonics.)  

d. Then, read the common misconceptions / errors to look out for.  

e. Play the video. Ask participants to look out for phonemic awareness when the teacher is modelling, or 

working together with the learners. Ask participants to think about how closely she sticks to the 

methodology.  

f. After the video, conduct a feedback session for each of the videos. Follow the steps in the document 

for giving feedback. Go through the core methodology step-by-step.  

g. Finally, remind participants that the core methodologies are the ‘how’ of the lesson plans. They are 

meant to give us all of the steps needed to teach lesson correctly. 
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h. The sounds and words used in the core methodologies are just an example. This is the same with the 

videos – the videos are meant to show us how to teach the lesson. The sounds and words used in the 

videos are just an example.  

i. The content we are meant to use is in the weekly lesson plans. Each week, we use the same core 

methodologies but with the new content.  

j. Ask participants to look at the Week 2 Lesson Plans in their Training Handout. 

k. Ask participants to identify: Which sounds and words will you use in Grade 1 Week 2 for this activity? 

l. Ask participants to identify: Which sounds and words will you use in Grade 2 Week 2 for this activity? 

m. Ask participants to identify: Which sounds and words will you use in Grade 3 Week 2 for this activity? 

n. Ensure participants understand that they use the core methodology for the ‘how’ and the lesson plans 

for the content.  

 

REPEAT THIS FOR EACH PHONEMIC AWARENESS & PHONICS LESSON – for all three grades 
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2.6 1 hour and 

15 minutes 

INTRODUCTION TO INVENTED SPELLING Facilitator:  

 

What you will need:  

• Training Handout 

• Slide show 

• Each participant 

needs paper and a 

pen 

 

SLIDE 41 

1. Welcome participants back to the (virtual) training room. 

2. Ask participants: What do you know about invented spelling 

3. Ensure participants understand that invented spelling is what learners do when they say words slowly like 

a tortoise and write the sounds they hear.  

 

4. Explain that you will read out some words that are English words, but that participants might not know.  

5. Participants should say words slowly like a tortoise and write the sounds they hear to try to spell the 

words.  

6. Read out the following words and ask participants to try to write them: 

• austere 

• egregious 

• exacerbate 

• predecessor 

• malleable 

• antediluvian 

• derivative 

7. Then, ask participants to hold up their paper and show how they tried to spell the word.  

8. Explain that participants have used their phonemic awareness to break the word into sounds, and their 

knowledge of phonics and spelling rules to try to write the words. This is essentially inventive spelling. It is 

not guessing, it is using the knowledge we have to try to write words.  

 

9. Then, explain that young learners first develop beginning sound knowledge. It is easiest for them to be able 

to hear beginning sounds. This is followed by ending sounds. Finally, hearing middle sounds is the most 

difficult. Analysing learners’ creative writing can give teachers important windows into learners phonemic 

and phonic knowledge.  
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SLIDES 47-51 

10. Go through the following examples: 

a. dg (the learner is not breaking up the word slowly enough to hear middle sounds / the learner is 

having difficulty hearing vowel sounds) 

b. bad (the learner is not hearing the difference between /a/ and /e/) 

c. My dog boks. (the learner has not heard the /ar/ sound in barks. They need help hearing each 

sound in the word)  

d. He is a speshal frend. (the learner has sounds these words out effectively. This shows me they have 

not learned the spelling patters ‘cial’ or that friend has an unusual spelling.)  

e. pol (the learner has mixed up /p/ and /b/. The learner needs more help sounding and writing these 

sounds correctly)  

 

11. Ask participants to open to page 183 in their Training Handout. 

12. Read through the article with participants. 

a. Call on different participants to read each section of the article. 

b. After they have read, briefly discuss or clarify any queries. 

 

 

2.7 15 minutes  ORIENTATION TO INDEPENDENT WORK  Facilitator:  

  

What you will need:  

• Training Handout  

• Slide show  

  

7. Point out that the written work that must be submitted are the answers to the questions on page 193 of 

the Training Handout. These questions refer to the articles read together.  

8. Explain that participants can take a photo or scan their handwritten answers, or they may type up their 

answers – a separate MS Word doc has been emailed to them:  

WRITTEN RESPONSE TO DAY 2 INDEPENDENT WORK 

9. Tell participants your email address and explain that they must submit their work to you before tomorrow 

morning. Explain that you will quickly review the answers in the morning.  
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2.8  30 minutes  CLOSURE: END OF THE DAY ACTIVITY  

   

Facilitator:  What you will need:  

• Slide show  

• Training Handout  

  

SLIDE 52 

1. Ask participants if there are any lingering questions from the day. Answer any questions to the best of 

your ability.  

2. Then, take participants through a reflection of the day as follows:   

a. Ask participants to think about their day of training.   

b. Instruct participants to think about one thing they learned today, or something specific they 

enjoyed about training today. 

c. Ask participants to think about any new knowledge gained today which could help them better 

support teachers in their work.  

d. Give participants a few minutes to think and jot down notes.  

e. Then, ask participants to share their reflection in the chat function.  

f. Ask as many participants to share their reflection with the group as possible.   

 

SLIDE 53 

3. Thank participants for a great day of training.  
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DAY THREE  
 

  

3.1  15 minutes  WELCOME AND AGENDA  Facilitator:  

  

What you will need:  

•  Slide show  

  

SLIDE 54 

1. Welcome participants back to the Virtual Training Room!  

  

SLIDE 55 

2. Go through the agenda with participants.  

3. Ask participants if there are any questions from the past two days that need to be addressed before 

moving on.  

4. Answer any questions to the best of your ability.   

 

SLIDE 56 

5. Go through the questions from WRITTEN RESPONSE TO DAY 2 INDEPENDENT WORK. 

  

  

3.2 30 minutes  REVISION: THE BASICS OF GROUP GUIDED 

READING 

Facilitator:  

  

What you will need:  

•  Slide show  

 

1. Explain that next, we will focus in on Group Guided Reading.   

2. Ask participants: What are the most important things we must remember about Group Guided Reading?  

  

SLIDE 57 

3. Make sure participants understand that Group Guided Reading:  

a. Must happen in same ability groups.  

b. Must happen in small groups of no more than 8 learners (ideally).  

c. Must be done every day for 15 minutes in EFAL and for 30 minutes in Home Language in the  

Foundation Phase. (It is important for learners to be doing as much reading practice as possible!)  

d. Must include the teacher helping learners with their decoding skills.  

e. Must include the teacher helping more proficient readers with fluency and comprehension skills.  

f. The teacher must listen to each learner read individually.  
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g. Only one learner should be reading at any given time, unless it is a short fluency exercise.  

  

4. Ask participants: What is the purpose of Group Guided Reading?  

a. Make sure participants understand that the goal of Group Guided Reading is to build learners 

technical reading skills.  

b. This is a time for the teacher to help the learner actually learn how to read – how to sound out words.  

c. This means that the teacher must help the learner know what to do when they encounter a word they 

do cannot read easily.   

  

5. Ask participants: What does the classroom look like during Group Guided Reading?  

a. Remind participants that during Group Guided Reading time, the teacher should be working with a 

small group to help build their decoding skills.  

b. Ideally, this happens on a reading carpet somewhere in the classroom.  

c. The rest of the class should be in their desks engaged in a quiet, meaningful, independent task. In the 

PSRIP, this is meant to be the reading worksheets – which are aligned to the SLP Phonics programme. 

 

6. Remind participants that there are different times in the routine when we use small groups: Group Guided 

Reading and Daily Activities.  

7. Ask participants: What is the difference between the groups for these two activities?  

8. Make sure participants understand:  

a. Groups for GGR must be same-ability  

b. Groups for Daily Activities groups must be mixed-ability  

c. Groups for Daily Activities groups may be based on seating, but GGR groups must not (and GGR 

groups should NOT sit together in the classroom!)  
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3.3 1 hour A DEEPER UNDERSTANDING OF 
DECODING 

Facilitator: What you will need: 

• Slide show 

 

1. Remind participants that Group Guided Reading is a time for the teacher to help learners build their 

technical reading skills. 

2. When a learner encounters a word they do not know, the teacher must try to help the learner sound out 

the word:  

a. This means that the teacher first reminds the learner to break the word into sounds.  

b. If the learner cannot break the word into sounds on their own, the teacher can help them to break 

up the word and identify the sounds.  

c. The teacher can then help the learner blend the sounds to figure out the word.  

d. If the learner cannot figure out the word after looking at the sounds, the teacher can tell the learner 

the word.  

e. If the word is the sight word a learner has seen before, the teacher can remind the learner to look at 

the sequence of the sounds and to try to remember the word.  

3. Often, the teacher will just tell the learner the word OR the teacher will ask another learner to “help”. 

(We have all seen this!) This is often because the teacher is not exactly sure how to support the learner 

figure out the word.  

 

I do (trainer models) 

SLIDE 58 

1. Remind teachers that words are made of sounds. Learners must learn to break up unknown words into 

sounds.  

2. Model segmenting the word: pain. 

a. Explain that we can sound this word if we know the sounds: /p/ /ai/ /n/ 

b. If we haven’t yet mastered single sounds, this will be impossible for the learner to do without 

teacher support. 

c. If learners haven’t been taught the blend /ai/ this will be impossible for the learner to do without 

teacher support. 

d. If we teach the learner them must say /p/ /a/ /i/ /n/ this will be impossible. 

e. Sounding out words is about sound segments – not letters.  

3. This word is phonetically regular. As long as I have learned all the sounds, I should be easily able to 

sound out the word. 
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SLIDE 59 

4. Explain that when words require advanced phonic knowledge, learners may need even more support. 

These are the words in English we call ‘sight words’. Some of the high frequency words learners need to 

be taught in the Home Language may also contain more advanced phonic knowledge than the learner 

has been taught.  

5. Model this for participants with the word: where. 

a. Explain that this word is a word that is difficult for learners to sound out because it requires advanced 

phonic knowledge. 

b. Firstly, the ‘wh’ is challenging, because the ‘h’ is silent. However, this is actually a rule learners can 

learn and know. 

c. The sound ‘ere’ is difficult because it doesn’t follow normal phonic rules. This makes the sound ‘air. 

Learners must look at the word and remember the sequence of sounds. They must learn to read this 

word by sight.  

6. If we try to get a learner to sound this word without support, they will have a difficult time figuring it out! 

We must point to the sounds /wh/ and /ere/ and tell learners to remember this is the word ‘where’.  

 

We do (trainer and participants work together) 

SLIDE 60 

1. Go through the following words together with participants: 

a. boat (phonic) (/b/oa/t/) 

b. frog (/fr/o/g/ OR /f/r/o/g/ if the learner hasn’t learned the initial consonant blend) 

c. moon (/m/oo/n/) 

d. power (/p/ow/er/) 

e. swimming (/sw/i/mm/ing OR /s/w/i/mm/ing/ if the learner hasn’t learned the initial consonant 

blend) 

f. phone (/ph/o/n/) 

g. should (/sh/ou/d/ - This word is difficult because the /ou/ makes a short /u/ sound and the ‘l’ is 

silent) 

h. have (/h/a/v/ - This word is difficult because the /a/ is a short vowel sound which is irregular because 

of the ‘e’ at the end of the word) 

 

2. Go through each word and explain how it can be decoded. 

3. Demonstrate segmenting the words properly for participants. Emphasise that the teacher must think 

about the blends in the word and must not sound individual letters when they form part of a blend.  
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4. Participants must also understand that if a blend has not been taught we can explain the blend and then 

get learners to sound the word out. 

5. Explain that common irregular words (or words requiring advanced phonic knowledge) are called high 

frequency words or sight words. These are words that the learner needs to learn by sight, because they 

are difficult to sound out, and appear often in text.  

 

You do (participants work individually) 

SLIDES 61-78 

1. Assign each participant one of the following words. Ask each participant to model sounding out their 

word: 

a. dog (/d/o/g/) 

b. goat (/g/oa/t/) 

c. grape (/gr/a/p/ or /g/r/a/p/ if the learner hasn’t learned the initial consonant blend) 

d. tree (/tr/ee/ or /t/r/ee/ if the learner hasn’t learned the initial consonant blend) 

e. mean (/m/ea/n/) 

f. shell (/sh/e/ll/) 

g. house (/h/ou/s/) 

h. stack (/st/a/ck/ or /s/t/a/ck/ if the learner hasn’t learned the initial consonant blend) 

i. must (/m/u/st/ or /m/u/s/t/ if the learner hasn’t learned the ending consonant blend) 

j. pumpkin (it might be easier to break this into syllables first: /p/u/m/p/ - /k/i/n/) 

k. glue (/gl/ue/ or /g/l/ue/ if the learner hasn’t learned the initial consonant blend) 

l. hour (/ou/r/ - this word is difficult because the beginning letter ‘h’ is silent.  this word is pronounced 

like the word ‘our’) 

m. chain (/ch/ai/n/) 

n. quit (/qu/i/t/) 

o. me (/m/ee/ - this word is difficult because the ‘e’ makes a long ee sound. This normally doesn’t 

happen when an ‘e’ is alone. But other words follow this pattern too, like: be and he) 

p. rug (/r/u/g/) 

q. write (/wr/i/t/ - this word is difficult because the ‘w’ is silent. But other words follow this pattern too, 

like: wrist, wrack, wrap)  

r. know (/kn/ow/ - the /ow/ in this word makes a long /o/ sound, like: grow, slow, flow) 

2. Give participants a few minutes to think about how to sound out and blend their word.  

3. Call on each participant to sound out their word. If the word is difficult, see if they can explain why.  

4. Support participants wherever needed! 
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3.4 45 minutes  
 

FORMING SAME ABILITY 
GROUPS  

Facilitator: What you will need: 

• Slide show 

• Training Handout 

 

1. Ask participants: What should be happening within a small group in group guided reading? (What is the 

methodology?) 

 

SLIDES 79-81 

2. Play the following videos: 

- Group Guided Reading: Routine 

- Group Guided Reading: Implementation 

- Group Guided Reading: Learners who are struggling to read  

3. Make sure participants understand that: 

a. The teacher must give each learner the same reading materials. This does not have to be a book if the 

group is struggling with sounds! 

b. The teacher may choose to teach the learners some words to learn by sight from the text, depending 

on their ability level. 

c. Learners must first read the text silently. 

d. Then, the teacher must call on individual learners to read part of the text out loud. 

e. All of the other learners in the group must listen and follow along with the learner who is reading out 

loud. 

f. Each learner must be ready to read the next part of the text at any time. 

g. The teacher should ask some basic comprehension questions about the text if possible with the given 

text.  

 

4. Explain that the first thing a teacher must do to be successful in Group Guided Reading is to assign learners 

into same ability groups. 

 

SLIDE 82 

5. Play the video: Form same ability groups 

6. Ask participants: Why is it important to have same ability groups? 

7. Remind participants that: 

a. Same ability groups means that the teacher can choose a text that is both challenging and realistic for 

the learners in a group to read. 
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b. Same ability groups allow each member of the group to learn from their peers’ mistakes. 

c. Same ability groups help build learner’ confidence, because they do not have to feel ashamed of their 

reading abilities! 

 

8. Explain that in order to assign same ability groups effectively, the teacher must assess each learner 

individually. 

a. The teacher should give the learner a simple text to read. 

b. If the text is easy for the learner, the teacher should give the learner a more difficult text to read. 

c. If the learner is unable to read the text, the teacher must ask the learner to identify letter sounds. 

d. The teacher must use a rubric to assign learners into groups with other learners who have their same 

skill level. 

 

9. Explain that we will practice assessing individually and assigning learners to groups. 

 

Share the Training Handout on your screen. 

10. Instruct participants to turn to the Creating same-ability groups section in the Training Handout (the same 

pages that you have shared on your screen).  

a. Point out that this section starts with scenarios of different readers. 

b. Use the direct messaging feature or private WhatsApps to assign each participant a scenario.  

c. Explain that each participant will pretend to be a learner. They must read the passage in the text as 

their instructions tell them to.  

d. Explain that participants will begin by reading the GRADE LEVEL TEXT (average). They should take a 

minute to practice how the will read this according to the instructions on their scenario. 

e. Give participants a minute or two to practice. Then, call participants to attention. 

 

SLIDES 77-82 

11. Explain that as each participant reads, the rest of us will be the ‘teacher’. 

12. We will think about which group we must assign this learner to (according to the rubric in the Training 

Handout / SLIDE 83) 

13. Go around and ‘assess’ each participant. 

a. Remember: Start each person with an average text. SLIDE 87 

b. If it is easy for them, they must read the more difficult text. SLIDE 88 

c. If it is too hard, go to the easier text, or the phonic sounds if necessary. SLIDES 84-86 
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14.  At the end, point out that it can be quick to assess each learner in the class! It doesn’t need to take hours 

and hours! And, it is critically important for making Group Guided Reading a successful learning experience. 

 
3.5  1 hour and 

15 minutes 

Podcast: At a loss for words Facilitator:  

  

What you will need:  

•  Slide show  

  

SLIDE 89-96 

1. Play the following podcast: At a loss for words: What’s wrong with the way schools teach reading 

2. Pause at 5:37 and discuss: 

a. Who is Molly Woodworth? 

b. What strategies did she use to ‘read’? 

c. Why did she hate reading? 

d. When did Molly’s reading problems finally catch up with her? 

e. Why was Molly concerned with the way her daughter was being taught to read? 

3. Pause at 14:40 and discuss: 

a. What is the idea behind the use of phonics in how children learn to read? 

b. What do people who advocate in whole word teaching believe about how children learn to read? 

c. What are the three cues Goodman identified in his theory? 

d. What is the three-cueing system?  

e. What is the child supposed to do when they encounter a word they can’t read according to the 

cueing or MSV approach to teaching reading? 

f. What did Goodman believe about reading that underlies his ‘whole language’ approach? 

g. What are the disadvantages / why is it important that children have the skills to precisely read read 

every word?  

4. Pause at 22:29 and discuss:  

a. Who is dependent on context for word recognition?  

b. What is the ‘hallmark of being a skilled reader’?  

c. What happened by Day 4 of the experiment?  

d. What do people’s brains look like when they are taught to read using the whole word approach? 

e. When does context matter in reading? When should context not matter? 

5. Pause at 26:08 and discuss:  

a. What is orthographic mapping? 

b. What is required in order to build an orthographic map? 

c. How do skilled readers remember words? 
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d. Why is it problematic to teach the three-cueing system? (How is it actually harmful to kids?)  

6. Pause at 35:00 and discuss:  

a. When do good readers use context clues? (Do good readers use context clues to identify words?) 

b. Why is there resistance to teaching phonics? (What is the argument against phonics?) 

c. Do skilled readers use pictures to figure out words?  

d. Do skilled readers use guessing to figure out words? 

e. Why is it problematic to teach kids to use pictures, guessing, and only beginning sounds to figure 

out words? 

7. Pause at 46:52 and discuss: 

a. Why is it problematic to teach children that there are many strategies for figuring out a new word? 

b. Why is it important for the teacher to teach vocabulary during read alouds? 

c. How do theme vocabulary words and phonics words in the PSRIP relate to the scientific research? 

d. Why are some words taught as sight words?  

e. What is the only strategy Andrea Ruiz teaches her learners to figure out new words? Why?  

f. What percentage of children can learn to read on their own? Why does this matter?  

g. Why might teachers choose three-cueing rather than phonics? 

8. Play until the end of the podcast and discuss: 

a. What does everyone agree is the purpose of reading text? 

b. What kind of evidence is three-cueing based on? How is this different from scientific research? 

c. What have you learned from this podcast?  

d. How does this help to expand your understanding of reading?  

e. How do you think this podcast helps you think differently about Group Guided Reading? 

9. Emphasise the point that during Group Guided Reading, teachers must be prepared to help learners 

sound out words. This is time to help learners build their basic reading skills so that they have a good 

foundation!  
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3.6 45 minutes  
 

REVISE THE GROUP GUIDED 
READING TRACKER AND DISCUSS 
APPROPRIATE TEXTS  

Facilitator: What you will need: 

• Slide show 

• Training Handout 
 

Share the Training Handout on your screen. 

1. Instruct participants to turn to the Group Guided Reading Tracker in the Training Handout Document 

(the same pages that you have shared on your screen).  

 

SLIDE 97 

1. Play the video: Use group guided reading trackers 

2. Explain that the Group guided reading Tracker does not have text titles filled in. This is because 

different levels of learners need different reading materials and also because teachers may have access 

to various reading materials in their classrooms.  

3. Discuss different reading resources with teachers. Ensure participants know which resources they can 

use for Group Guided Reading.  

 

Share the DECODABLE TEXTS document on your screen. 

2. Instruct participants to turn to the Group Guided Reading  - DECODABLE TEXTS document (the same 

document you have shared on your screen.) 

3. Read through the document with participants. 

a. Call on different participants to read each section of the article. 

b. After they have read, briefly discuss or clarify any queries. 

 

4. Ask participants: How do teachers know if a text that is the right level for a small group? 

a. Explain that for beginning readers, we need to be careful to choose texts that are a little bit 

challenging, but are not frustrating. 

b. At the end of Group Guided Reading, learners must feel that they have been successful readers. 

c. Guided reading will be successful or not based upon the text choice. 

d. If the text is too easy, there’s nothing for children to learn! 

e. However, if the text is too difficult, the teacher has to do the reading for the student. 

f. This both lowers the child’s confidence as a reader AND doesn’t help to increase their actual ability 

to read texts on their own! 

g. Explain that for struggling readers, we must make sure that we help build up their reading (and 

even pre-reading) skills. 
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h. This might mean that our lowest level groups practise phonics, decoding, and high-frequency or 

sight words. We might ask them to read only a very basic sentence. 

 

5. For learners who are ready to read texts, we can judge if we have chosen the text by keeping track of 

how many words in the text the learners do not know. On a given page of the text, we can use the 

following guidelines: 

a. If the learner knows all the words easily or only encounters one word they cannot read easily, the 

text is too easy. 

b. If the learner encounters two words they cannot read easily, the text is at the right level. 

c. If the learners encounter three words that they cannot read easily, this text is a little bit 

challenging. However, this text is still at an appropriate level. This is likely to be a good choice for 

Group Guided Reading, because it will give the teacher the chance to model sounding out words.  

d. If the learner encounters four or more words they cannot read easily, this book is too challenging. 

This is likely to be frustrating for learners. 

 

6. It is key for teachers to remember that learners must never leave a group guided reading lesson 

feeling like they cannot read. 
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3.7 30 minutes  
 

GROUP GUIDED READING 
WORKSHEETS: PAIRED READING  

Facilitator: What you will need: 

• Slide show 

• Training Handout 
 

1. Remind participants that it is critically important for learners to get lots of practice reading during 

Group Guided Reading time – even when it is not their turn to work with the teacher. We must train 

learners to do independent reading at their desks. This should include both silent and, importantly, 

oral (partner) reading. 

2. Instruct participants to turn to the Term 2 Week 1 Reading Worksheet in the Training Handout. Point 

out that this aligns to the sounds and words taught in Week 1 – which we discussed earlier in the day. 

3. Remind participants that learners sitting at their desks must have meaningful work to do. Ideally, they 

will be using this time to practice reading – remember: learners will not learn to read if they don’t 

have lots of practice! 

 

SLIDE 98 & 99 

Play the videos:  

- Group Guided Reading Management: Have a regular activity for the class. 

- Group Guided Reading Management: Train learners to follow routines 

 

4. Explain that for young learners, working independently can be challenging. Creating a strong routine, 

setting clear expectations, and giving clear and concise instructions for learners is necessary to making 

Group Guided Reading an effective learning time for everyone.  

5. One of the things that can be challenging and needs to be explicitly taught is paired reading.  

6. Remind participants that it is critically important for learners to get lots of practice reading during 

Group Guided Reading time – even when it is not their turn to work with the teacher. We must train 

learners to do independent reading at their desks. This should include both silent and, importantly, 

oral (partner) reading. 

7. Some beginning readers will not actually read much during silent reading – reading out loud to another 

person can be very helpful for them. Therefore, we need to teach learners how to do paired reading in 

a way that is meaningful and effective.  

 

SLIDE 100-104 

8. Explain that next, we will go through some strategies for pairing learners 

9. Play the video: Paired Reading  
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10. Read through the information on the slides.  

11. Remind participants that teachers can pair learners either by same reading ability or by high level 

readers with low level readers. These strategies can be combined – it could make sense to pair strong 

readers with struggling readers, and to pair average readers with other readers who are at their same 

level.  

 

Instruct participants to find the short article on Paired Reading in the Training Handout. They can follow 

along there if they would prefer.  

 

SLIDE 105 

12. Explain that teachers may use the following steps to pair high-level readers with low-level readers: 

13. List the students in order from highest to lowest according to reading ability. This should be easier now 

that we have reviewed how to form same ability groups! 

a. Divide the class list in half 

b. Place the top student in the first list with the top student in the second list 

c. Continue until all students have been partnered 

d. Be sensitive to pairings of students with special needs, including learning or emotional needs. 

Adjust pairings as necessary 

e. The reader from the first list should read first while the reader from the second list listens and 

follows along 

f. The second reader should pick up where the first reader stops. If additional practice is needed, 

the second reader can reread what the first reader read 

g. Encourage pairs to ask each other about what was read. "What was your page about? What was 

your favorite part?" 

 

SLIDE 106 

14. Then, learners need to understand how to do paired reading. To ensure paired reading is effective in 

the classroom, teachers will need to: 

a. Establishing a routine for students to adopt so that they know the step-by-step requirements 

for engaging in paired reading (i.e. Will they read out loud, simultaneously? Will they take turns 

with each person reading a paragraph? a page? Or will one person read while the other person 

listens?). 

b. Teaching students an error-correction procedure to use when supporting each other's reading 

(i.e. re-reading misread words; signals for difficulty). 



   43  

c. Modeling the procedure to ensure that students understand how to use the strategy. 

d. Ask students to begin reading in pairs and adjust reading speed if reading simultaneously so 

they stay together. 

e. Have students offer feedback and praise frequently for correct reading. 

 

15.  Ask participants: How would you explain paired reading to learners in a classroom? (Remember: 

Teachers will need to give clear and concise instructions. Then they will need to give learners time to 

practice!) 

 

SLIDE 107 

16. Give these tips for giving good instructions: 

a. Instructions should always be given before learners begin their work. Otherwise, no one listens! 

b. When possible, show rather than tell. 

c. Be clear about what learners must do with their mouth, hands, body.  

d. Remind learners what their goal should be, and where their focus must go during this time.  

e. Instructions must be simple and clear. The must follow a logical order. 

f. The same instructions should be used as part of a routine. This means the teacher must use the 

same instructions over and over again (be consistent). 

g. Point out learners who are following the instructions well. 

 

17. Give participants time to work in partners to discuss how they would give instructions for paired 

reading. 

18.  Call the group back together. Ask for a 1 or 2 participants to come up and demonstrate their 

instructions to the group.  

 

19. After each demonstration ask participants: 

• What did you see that went well in this demonstration? 

• What did you see that could be improved about this demonstration? (Was there anything that was 

unclear?) 

• Do you have any questions about this demonstration? 
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3.8 30 minutes REVISE TEACHER TRAINING GUIDE  Facilitator:  
 

What you will need:  

• Teacher Training 
Guides 

• Slide show  

  

Share the Trainer’s Guide for the training of teachers on your screen.  

1. Go through each of the activities in the Trainer’s Guide. 

2. Revise each activity. Remind participants about the activity in this training.  

3. Answer any questions to the best of your ability.  

 

3.9 30 minutes CLOSURE Facilitator:  
 

What you will need:  

• Slide show  

• Training handout 

 

SLIDE 108 

1. Thank participants for their participation in the training programme.  

2. Ask participants to reflect on the following questions:  

a. What information has felt most interesting to you during this training? 

b. What information has felt most helpful to you in your work supporting teachers to use the PSRIP 

materials? 

c. What questions do you still have about building decoding skills? Is there anything you want to learn 

more about? 

3. Give participants a few minutes to think and jot down some notes.  

4. Then, call on each participant to share a thought about one of the questions. Ensure each participant has 

the chance to share.  

 

SLIDE 109 

5. Thank participants for a wonderful training!  
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3.10 1 hour POST-TESTS  Facilitator:  
MQA  

What you will need:  

•  Post-tests  

  

MQA will facilitate the post-tests.  
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